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Abstract

This paper offers a qualitative review of the authors’ experience co-teaching their first Walls to
Bridges (W2B) course in Ontario, Canada. W2B is an educational program where postsecondary
courses are taught inside correctional facilities; the student cohort consists of equal numbers of
inside’ students (prisoners) and *outside’ university students. The authors use inside and outside
student journals as qualitative data to provide compelling testimonials of the benefits of this
innovative educational initiative and to showcase the students’ voices. This article describes the
importance of mobilizing Indigenous circle pedagogy to structure the course, which is exceptionally
important in the Canadian context; the significance of recognizing the diverse voices in the circle; and
the role of empathic tistening and expressive speech to facilitating critical circle dialogue. We begin
by outlining some of the main institutional barriers that need to be overcome to successfully runa
W2B course and conclude with a review of some of the main benefits of this program for students and
correctional staff alike - including, combatting inmate and staff stereotypes/codes, strengthening
staff-prisoner relationships, increasing the inmate's social and cultural capital by way of university
level education, and building bridges between the prison and the cammunity by way of institutional
partnerships between the university and corrections and inside and outside student connection.
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jntroduction: What is Walls to Bridges? .
Walls to Bridges {W2B) is a unique Canadian offshoot of the American Inside-Out prison exchange

rogram that was developed by Lori Pompa at Temple University in the late 1990s. Like Inside-Out,
P

W28 courses are university or cotlege classes that are held inside a correctional facility and whose
student cohort consists of an equal mixture of incarcerated studentsiand university-based studants.
The two programs are similar in their appl’OEfCh, where "the pedagogmal foundation is collaborative
\garning in which all students are equal carners: of knowledge", the instructor functions as “both a
\earner and & teacher* and the group “share[s] in collaboratl.ve and exp.lo!’att?ry dialogue about the
course content” (Pollack, 2016a, p. 504; Pompa, 2013). Despite these similarities, there are some key
differences between the two programs that flow from each country’s distinct "national, cultural and
criminat justice contexts”, such as Canada's endemic overrepresentation of Indigneous peoples in
carceral spaces of confinement (Pollack, 20164, p. 504). In response to this racialized problematic,

The W2B instructor training incorporates indigenous ways of knowing and learning into the
teaching pedagogy in recognition of this fact. Another difference is that, contrary to the US.
program (Pompa, 2013), W2B does do advocacy and public education, both in the prison and in
the community about gender, criminalization, social justice, and education. (Follack, 20162, p.

504)

To become certified as a W2B facilitator, instructors must attend a week-long intensive training
program that is run in the Grand Valley Institution for Women in Kitchener, Ontario by Wilfrid Laurier
University Social Work Professor, Shoshana Pollack. In this training, instructors learn by way of

both readings and practice what it means to engage with Indigenous inspired circle pedagogy, which
moves away from the traditional banking system of unidirectional knowledge deposits from professor
to student that is the hallmark of western post-secondary education (Freire, 1997). The novelty of
circle pedagogy is not just that the group sits in a circle, which is a common format of correctional
programming effarts, rather than in rows with the professor at the head of the class. Instead, it
involves creating a more trusting and open relationship with participants that aims to reduce the
power imbatance and hierarchy between teacher and student; it also works on the premise that circle
participants are not there to critique, correct, influence, confront, or try to fix things for one another
(Graveline, 1998; Palmer, 2004}, which is quite different from correctional programming that directly
challenges and aims to change prisaners’ cognitive and behavioural patterns {Pollack & Kendall,
2005). This is achieved by attentive and receptive listening; in other words, not rushing to respond

to a comment made by a circle participant and by speaking one's own truth rather than trying affirm
or negate someone else’s comments, which promotes "empathic appreciation of points of view

other than [our] own” {Graveline, 1998, p. 186). In this way, the circle approach aims to challenge the
*instrumentalism” of everyday speech by speaking "expressively".

When we speak expressively, we speak to express the truth within us, honoring the inner
teacher by letting it know we are attending to its voice..when we speak to the center of the
circle — free of the need to achieve a result — we feel energized and at peace. Now we speak
with no other motivation than to tell the truth, and the self-affirming feelings that accompany
such speech reinforce the practice. (Palmer, 2004, p. 118).

Circles engage the Indigenous principle of using a sacred object as 'talking stick’ to moderate who
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has the floor to speak. We adopted this principle, although given the security focused environment of
the correctional setting we used a Nerf faotball to this end, which provided a fun method of passing
the floor onto the next participant who wanted to speak. The key principles of this approach are to
learn with one’s whole self {(meaning ane's mind, body and spirit), working to learn across and from
our differences, disrupting the privilege and power dynamics and hierarchies that are present in most
classrooms and certainly in correctional environments, and of course - to invoke collaborative ways qf -
teaching and learning {Graveline, 1998; Palmer, 2004).

pans.
Before a W2B course can be run inside a correctional facility, a memarandum of understanding -2:: v
{MOU) between corrections and the university must be signed; we were lucky that two other Ontario af ott
universities had run W2B courses, which set a precedent and provided a template for the MOU that empa
the Ontario Ministry of Community Safety and Correctional Services and University of Ottawa would
eventually sign. The authors ran the pilot W2B class in an Ontario detention and remand centre There
in January 2018. This article documents the exceptionally positive outcome of this collaborative a pris
teaching and learning experience and describes some the key henefits — for students and correctional class
staff - that emerge from empathically listening to different voices, We begin by autlining some of lack ¢
the main institutional barriers that instructors must circumvent in order to run a successful course | powe
Our discussion of these barriers is not intended as a negative critique of operating correctional ! of liv
environments, but rather to inform readers of some of the barriers that need to be overcome in order think
to work collaboratively with outside partners, in this case, universities and colleges aiming to offer expe:
credited post-secondary courses to prisoners. thes
large
Institutional Obstacles to Overcome I that
It was quite clear throughout our negotiations with the correctional institution and university that thel
the notion of risk was at the forefront of everyane's mind. Would there be risks - physical or mental all
- to the safety of the professors and outside students? Would our presence in the institution create betw
interpersonal problems amongst prisoners or between prisoners and staff that could threaten the assij
safety and security of the institution? Who would be responsible if these hypothetical dangers that
emerged? And if they did, how would this affect the reputation of both the institution and the setti
university, let alone the W2B program itself? The authors met with institutional representatives
regularly over a two-year period to answer these questions, although the fear of potential risks was Secc
never long from thought even as the course began. in the first week we held separate meetings staf
with the inside and outside students, who were also given a security lecture and tour of the facility cour
by senior correctional staff. While important, these efforts strongly emphasized the potential indis
dangerousness of the environment and the population that would come to make up half of our ribb
student cohort. Despite spending years studying criminology {outside students were all in their fourth dete
year and last semester of their undergraduate program), the security lecture and carceral tour raised con
concerns amongst the outside students about the individuals who would become their classmates, for)
thus reifying the cleavage between students rather than promoting the connectedness that W2B and disc
circle pedagogy rely upon and promote. part
inp
This experience was not unexpected, however, given that research on carceral tours, also described Fay
as "dark tourism®, details how this enterprise is built upan the premise of providing an institutionally the
friendly view of incarceration that does little to reveal the ways in which the prison inflicts harm on enj:
incarcerated people or the racialized, classed and gendered inequities and structures that shore up inte
R
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B arceration (Piché & Walby, 2010). We mobilized this experience as a key point of discussion

: ,.., ay of course content and circle discussion, which allowed us to critically examine Fhe valt-Je

: ﬁltours and how this practice, while often the only way for citizens to see inside a prison

g can skew the public's perception of criminalized people and can prablematically reinforce

faneed to invoke more punitive management strategies in carceral settings These particular

> discussions, which occurred in the first few weeks of the semester, provided the professors and

115 é‘,students with a view of carceral tours as they are experienced by incarcerated people as an

ion of privacy; the prison is, after all, their living space for the time being. The pedagogical result

what Graveline (1998 encourages, namely the ability to appreciate the views and experiences

of others. especially those marked by difference by way of their awn experiences, so as to permit

‘empathy to flourish and a collective group connection to start to develop.

" rrare are, however, significant challenges and barriers to attempting to learn and study inside

prison, including: the obvious physical barriers of a lack of access to computers, the Internet,

) classroom space, and the disruptive force of institutional lockdowns; the institutional barriers of a

" iack of human, fiscal, and material resources: the relational barriers of interpersonal conflict and

. power imbalances between students and between students and staff; and the psychological barriers

" ofliving in & high stress environment away from friends and family while trying to develop critical
thinking skills and learning complex post-secondary course content (Fayter, 2016; Petey, 2016). We

experienced three main institutional obstacles that we had to work to circumvent in order to ensure

the success of our W2B course. First, there were a number of institutional constraints that were

\argely material in nature; for example, the lack of classroom space meant we coutd only run classes

that were very small in size {12-16 students maximum); students did not have access to computers,

the Internet, pens (they were only permitted golf size pencils), erasers, or books (we had to photocopy

all material, which had to remain loose-teaf with no staple or clip). In an effort to tevel the playing field

between inside and outside students, we required that the outside students also handwrite all of their

assignments with a golf pencil, a practice that provided a unique and embodied learning opportunity

that showcased in a very discernible way just how difficult it is to study and learn inside a correctional

——— e e T T TR

setting

Second, we had to work to combat the discursive structures and rhetoric of both the inmate and
staff cultures. We were conscious that by selecting a small group of prisoners to participate in the
course we were ostensibly denying access to others which could have created conflict between
individuals on the inside. We were also cancerned that the inside students might be subject to
ribbing ar antagonisms by their fellow prisoners for participating in this initiative and that this might
deter them from fully engaging in the course material and assignments. A scholastic identity hardly
contributes to the image and reputation of toughness that research demonstrates is important

for many incarcerated people to preserve in order to adapt to life inside (Crewe, 2009). The group
discussed this point at length in circle and, thankfully, the inside students were not mocked for
participating in the class. Rather, indicative of the transformative power of educational opportunities
in prison that help prisoners overcome their common lack of social and cultural capital {Davis, 2016;
Fayter, 2016; McAleese, 2016; Pompa, 2013), requests to join the class continued to pour in over

the course of the semester as word spread about how much the inside students were learning and
enjoying the class. Staff members were equally excited about the general prison population’s growing
interest in the initiative and in response requested that we offer two courses the following year to
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help accommadate the increase in requests to participate, which we were glad to arrange with the
university

We had similar concerns about the staff culture and how some staff members might respond to

our weekly presence in the institution and to the inside students selected to participate in the
course. Would we witness staff communicating prablematic stereotypes about incarcerated people?
Would we be treated with suspicion or as security threats rather than educators and students? As
anticipated, we received some snide commentary from correctional officers that reflected the principla
of tess eligibility, namely that incarcerated people are not deserving of this educational opportunity,
given that post-secondary education is not equally accessible to all non-criminatized people. For
example, a guard made a comment as we passed through security that she was still paying off her
student loans yet the inside students were getting to take a university course for free. The professors
used this as a teachable moment for the outside students by engaging in a conversation with the
guard about the transformative benefits of offering educational opportunities in prison {Pompa,
2013), a fact that she conceded. We also pointed out that a university degree requires the successful
completion of 40 courses so concerns about the inequitable fiscal expenditure were negligible, not

to mention that the university saves money because it does not have the fiscal cost of using campus
space for the class.

Finally, in order to successfully teach a university course inside a correctional facility it is important
to know and understand the rules of engagement - namely, the rules of interaction between staff
and prisoners that flow from the above-mentioned inmate and staff cultures as well as institutional
policy. The initial security lecture given by a Superintendent at the facility helped the outside students
and professors learn about some of the key institutional policies and protocols, which prepared

ther regarding appropriate attire, accepted and banned items, communication protacols, security
requirements, safety concerns, and general ‘do’s and don'ts’. However, it is impartant to recognize
that staff members wield what Crewe {2071, p. 456) describes as hard power {accurs by way direct
commands and coercion) and soft power (occurs through psychological means, via self-interest and
self-regulation}, which structure and shape staff-prisoner relationships,

Whereas the welfarist dimensions of soft power encourage closer relationships between
prisoners and staff, its neo-liberal policies hinder them. First, they reduce the need for staff to
engage with prisoners in the pursuit of order, With such a battery of tools available to make
prisoners comply, strong relationships ~ *knowing your prisoners’ - take a backseat to other
means of ensuring compliance {Crewe, 2011, p. 463},

At the same time that prisoners commonly lack trust in authority figures, they depend on them while
incarcerated to secure access to programs and institutional privileges (Crewe, 2009; 2071). The strain
inherent in the staff-prisoner dynamic can be a distinct obstacle to overcome when teaching inside
prison, which we learned in earnest when the Superintendent of Programrming, who was our paint
person and "champion’ through the pracess of organizing the course and solidifying the MOU, took

a leave of absence from work during the last few weeks of the semester. As Pollack and Hutchison
(2018, p. 7) found in their evaluation of the impact of W2B classes on correctional facilities, having

an internal staff person support and champion the program is "invaluable as they were often able to
navigate complex institutional environments to reduce barriers and coordinate the logistics necessary

= g operat

thase fini
prmore c
madeitn

There ari
and learr
model fo
that pan
yoices ar

“The Coll
Before tl
Pollack’
differen
were co
academ

It wi
com
sub.
und

Qutside
look ov
awkwa
class i
inside
of sche
unsure

The ot
struct
challe
new e

Tc
[t
th
ar

Quite
chall
to e
tore




fons Journal: Editigy, ye - from Inside the Circle: The Walls to Bridges Collaborative Teaching

g Experience in Canada

it arrange with the perate university-level courses in a correctional facility”. Withaut our champion's presence in

% ep final weeks we were repeatedly held up at security for the remaining classes, losing an hour

moreof class time each week, and some of our course supplies mysteriously disappearad, which

pight respond to ade it more difficult for the students to complete their final group projects.

ticipate in the

pearcerated peoplep are clearly many physical, psychological. and interpersonal barriers or challenges to teaching
and students? A nd [earning in a correctional environment. However, with care taken, education provides a win-win

freflected the pringip ] both the university and corrections, as well as for the facilitators and for all of the students
gtional opportunity, participate. Next, we describe what can be gained by prioritizing the recognition of different

ged pecple. For . and valuing the diverse experiences that are shared in circle.
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: '%g,tollective Gains born from Empathic Listening and Expressive Speech

" Before the first class, students and facilitators atike were unsure about what to expect. Similar to

" Pollack’s (2016b} findings, even if inside and outside students choose to participate in this course for
: 1:, - different reasons, they share anxiety about being judged and misunderstaod. The inside students

I were concerned about meeting "canservative and judgemental students” and being the object of

| academic scrutiny. As one student wrote in their reflexive journal:

It was a novelty. Having future criminologists in proximity and research-driven facilitators

y it is important come with a gusto of heighten[ed] suspicion; and to be candid I signed up feeling like a test
: thiet.ween staff subject or lab rat to be examined by outside students. But prison proved to be a fit setting for
L3S Institutional understanding.
e Dutside students
th prepared \Outside students had their own insecurities; for example, some thought they would have to constantly
pools, security look over their shoulders ta ensure their safety and security. Both groups were afraid “it would be
, 0 recognize ‘awkward and uncomfortable” and acknowledged self-doubt about their abilities to contribute to the
iy way direct class in a sufficiently meaningful way. Our teaching experience reflects Pollack’s (2016b) finding that
Bif-interest and inside students are nervous about not being “academic enough” to meet the outside students’ level
‘of scholastic engagement. Similarly, outside students were nervous about being too academic and
! unsure about how to engage their feelings and personal experiences as sources of knowledge.
etween
f°" staff to The objective of the course as we taught it was to understand and unpack the interpersonal and
210 make structural processes of ‘Othering’ in the criminal justice system. This required exploring and
10 other - challenging our beliefs regarding systemic racism and sexism through circle pedagogy, which was a
few experience for the two course facilitators, as it is for most W2B students {Pollack, 2016b).
o0 them while To be honest; at first, | did not think much of it. | thought it was just a cool way to discuss
m The strain [things] as a group. But as the weeks went by and people became more opened [sic] abaut
3 ; Ng inside their experiences, | realized how powerful this circle actually is. Itis a place of trust; respect
®0ur point and security that brought us closer {student journal).
MOU, togk
Hutchison

Quite quickly, the circle became a space ta be human in an environment where that can feel
challenging; it became a safe place to speak your own truth and a place where the group was able
to learn with their whole selves. The structure and function of circle pedagogy effectively worked
to reduce the possible traumatic aftermath of exploring difficult issues; for example, like those

- having
Biten able to
IS Necessary
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pertaining to racism and sexism. Each participant contributed physically, emotionally, mentally ang
spiritually to every issue we discussed and we all quickly realised that listening is just as importang
as speaking, sometimes more so. As one student wrote in their reflexive journal, *| went to this clasg
feeling uncertain about having a voice that was worth being heard, what | found instead was it was

not & voice | needed to find but a deeper ability to listen”. Learning to listen, listening to learn, the enal

' and leaves
of W28 courses is not to “fix” or *save” each other, nor is it to give advice (Graveline, 1998; Palmer, ; aasily negl
2004); the goal is to learn together {Pollack, 2016a). To this end, we aimed to eliminate the traditionaj ﬁ-"amlated

divide between teacher and student so as to form a classroom community, which we accomplished py

i éu--'reading
means of experiential icebreaking activities.

jmpact of
As an extra precaution to ensure that students were coping well with sensitive classroom discussig T simply Learnin
the professors maintained regular contact with the Director of Programs, communicating any i '
concerns they had regarding how the students were processing course content. inside students
were frequently informed that they would be given immediate access to counselling or social work
professionals should they desire the opportunity to speak with thern and the outside students were
encouraged to utilize the free campus psychological counselling services should they feet distressed,
The professors also made themselves available to meet students outside their scheduled office hours”
and held individual meetings with the inside students throughout the semester to provide private
opportunities to check in with them.

facts to memc
| oFhumanity. |
" they share (P

‘18

This prog
Despite their initial doubts, students grasped the meaning, pedagogy and philosophy of the course jail-prisor
instinctively, Everyone was challenged by the course in one way or another, some by the level and general
content of the readings, some by the issues we discussed, some by the carrectional environment
itself, and some by the experiences shared by participants while in circle. Over the course of the & Getting
semester, however, it became increasingly obvious how much we all had in commeon — despite our RS learned a
different upbringings, social locations and experiences. In class and in their weekly journal entries, -
students shared their personal life experiences and beliefs in ways that were relevant to the weekly Acknowl
course topics, commonly expressing their hope that the criminal justice system can improve and ' though t
become more compassionate. Only when you listen to someone without trying to fix or advise them I
can you begin to learn from them {Graveline, 1998; Palmer, 2004 Pollack, 2016a) - this was the true . Onestudent
gift of this class - the ability to learn from individual participants sharing their personal thoughts, He stated th
fears and experiences. In the next section, we detail some of the main benefits of the W2B program for S regardless t
students and correctional facilities. g another st
"Humanity Tuesday's*": Benefits of W2B for Students and Corrections 1 It has be
The W2B teaching model significantly benefits those outside students who envision a career working ¥ prisoner
in or in partnership with corrections by bringing them into the field for an innovative learning 1 underst
opportunity {Pollack, 20162, 2016b). Spending a semester learning inside a correctional setting allows my rele:
students to develop firsthand experiential and observationat knowledge about what it means ta live ' This cot
and work in a securitized environment where concerns about risk and safety are prioritized, at times to ‘ actually
the detriment of the mental, emotional and physical wellbeing of incarcerated people (Crewe, 2009). a numbr
As our students recounted in their journal entries: |

This studel

Having people with experience and going thaugh “othering® within the prison setting pushed ] reflexive s¢

my understanding of the injustices of the system to another level, : the correct
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Uasa criminologist, | had learned about these issues prior to taking W2B but no amount of

5 reading, writing, documentary viewing or even guest speakers are as powerful as getting to
5 lmnw someane deeply and hearing their truth. This experience is felt deep within your heart

| and leaves a mark on your soul and spirit. The impact of these testimonies and sharing is not
| gasily neglected or "shrugged off", Opening up and seeing someane else open up cannot be
liminate the traditiana" [;ﬁgnslated into written or spoken words but will remain with me far beyond any other course
7 * orreading | have experienced,

‘The impact of this course was far greater than we expected and the knowledge gleaned went beyond
; .sﬁ-!'P[y learning about the criminal justice system. This coyrse brought inside and outside students

" together and united them as members of a collective community; not only did it challenge the
putside students’ perceptions of inside students, but it also helped the inside students to abandon

" etereotypes they held about outside students as priviteged individuals “born with silver spoons in

| their mouths* {Pollack and Hutchison, 2018, p. 10). Instead of thinking of knowledge as a series of

' facts to memorize, W2B students learn by developing a greater ability to reflect on our shared sense
" ofhumanity. By tearning through and across difference, students discover the many commonatities

. they share (Pollack, 2016b}.

felassroom discussigne
nicating any
inside students

Jing or sacial wark
fside students were
fthey feel distresseq
cheduled office hours
provide privata

This program has had an inconceivable impact on my perception of not only the Canadian

Bphy of the course jail-prison system but in each of my relationships and my position toward other individuals in
by the level and general
2l environment

#.course of the

hon - despite our

Yjournal entries,

¥ant to the weekly
improve and

X or advise them
this was the trug

fsonal thoughts,

e W28 program for

Getting to develop real relationships within a group of people that  wouldn't usuatly meet, |
learned a {ot about common humanity.

Acknowledging one’s humanity is so important in life and this was even more emphasized
though this class.

One student referred to the class, which was held on Tuesday afternoons, as *Hurmanity Tuesday's".
He stated that, far him, the course was not only about acknowledging the humanity of others,
regardless their mistakes, it was also about accepting his own humanity despite his criminalization. As
another student wrote in their journal:

ft has been very helpful to me and | do believe the others as well [ got to see how as a
prisoner other people perceive me as an individual... And all along | have been seeing a better
understanding of how society sees me as an incarcerated person. Which witl help me upon

BN 3 career working
®learning

P i setting allows my release to break down patential walls with nen-incarcerated people, such as my kids.

: _l_tmeans tolive This course has opened my eyes to a whale new understanding, meaning of life as a whole. it
Ptized, at times to actually has given me hape to be accepted back into society as a normal person and no longer
P2 {Crewe, 2009). _ a number,

| This student’s testimony illustrates how education and Interpersonal connection can promote the

="8 pushed : reflexive self-understanding that is required to engender the adoption of pro-social behaviour that
the correctional System aims to foster by way of rehabilitative efforts. Education does not only help

! ~ BN
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develop critical thinking skills, it also provides incarcerated people with a chance to realize and valug
the skills they already possess - such as their compassian for others and their ability to learn from
their experiences, including their mistakes.

Educational opportunities for incarcerated people have also been found to encourage dynamic
security and to significantly reduce recidivism rates (Potlack 20763, 2016b: Pollack & Hutchisan, 2018
Pompa, 2013). To this end, the inside students expressed that the mere fact of being chosen to take
the class was a strong incentive for them to be on their best behaviour because they did not want to
do anything to risk their ability to participate or to jeopardize this specific course or the existence of
the program at the detention centre. Similarly, staff members report that W2B makes correctional
populations easier to manage and improves staff-prisaner relatianships, which contributes to the
production of a safer, more humane, and less stressful prison environment for all who live and work
there (Pollack 2016a, 2076b: Pollack & Hutchison, 2018; Pompa, 2013). It should come as no surprisa
that staff members prefer dealing with prisoners who are motivated by pro-social opportunities that
build self-esteem and a sense of humanity and community belonging rather than the inmate code
{Crewe, 2009).

We argue that these benefits can be especially profound when the course engages with issues
pertaining to criminalization and detention, as our course did. While some staff members might have
reservations about a class that critically examines issues like solitary confinement, staff-prisoner

relationships, or the unique needs of certain marginalized populations, such as transgender prisoners, S8

these issues are important to the inside students wha have relevant experiential knowledge to

share that others can learn from. We discovered that having students reflect on hot button prison
issues can positively impact prison culture Learning to reflect upon and critically analyze the
different intersecting processes of 'Othering’ that take place between prisoners and between staff
and prisoners creates opportunities to find comman ground and develop mutual understanding, and
disrupts the harmful stereatypes that are characteristic of prison culture. As Pollack and Hutchison
(2078, p. 10} found, prison staff started to “reconstruct who they believe the ‘inside’ students to be, by
seeing them as students, rather than only as ‘inmates’”

By mobilizing an educational model that disrupts the dynamics and hierarchies inherent to traditional
classroom settings and correctional institutions, Walls to Bridges courses aim to build bridges
between the prison and community, The bridges built between inside and outside students, many of
whom are future professionals in the field, contribute to shaping the views of each group - motivating
the inside students to adopt pro-social behaviour and the outside students to engage the difficult
interpersonal development work that strengthens staff-prisoner relationships and creates a safer
more humane correctional environment. As Pollack and Hutchison (2018, p. 8) note, “the positive
impact W2B classes had on the correctional *hest’ facilities in fostering a culture of education” is an
undeniable benefit for both the university and correctional communities,

Though this paper provides a descriptive account of student and professor experiences of one W2B
course, future research should endeavour to determine other tangible benefits that are accrued from
participating for both the inside and outside learners as well as the professors, correctional staff

and overall correctional climate. The professors developed an extremely detailed course evaluation
document (6 pages of questions) that they will continue to use in future courses in order to document

-
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= 'eWalls to Bridges teaching and learning experience is exceptional in the Canadian post-secandary
n‘dSépe and it has a number of benefits - for the university, for corrections, as well as for the
cilitators and students. in the growing climate of academic austerity ushered in by provincial

- " conjunction with university fears of declining enrollment rates that are some of the hallmarks of
| he ‘corporate university’ (Cheyfitz, 2009), Walls to Bridges stands apart as a decidedly unique
éwgogicalapproach. As the university regularly pushes to increase our class sizes, threatening the
: _“'i"nportant and formative fourth year small seminar style class structure, Walls to Bridges requires
" and depends on that configuration in order to function - both pedagogically and pragmatically in

" terms of the very limited size of available physical space within which to host such classes inside

. of the course readings this cost is negligible. W2B courses also contribute to the production of a

gents, many of |

oy from Inside the Circle: The Walls to Bridges Collaborative Teaching _

. -,:,g"_Experience in Canada

S ijent experiences across classes, which will increase the sample size and further demonstrate
ot a“edibmty of the results identified herein. They would also like to draft a survey for correctional
+n better ascertain how W2B benefits staff-prisoner relationships and inmate culture from a

i) tjonal perspective.
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~ands for greater bureaucratic oversight, streamlined learning abjectives, and funding cuts in
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most penal institutions. By mobilizing circle pedagogy, W2B also contributes to the important
reconciliation initiative of trying to ‘Indigenize’ university and college programs

‘Policy-makers and administrators on both sides should take note that the W2B program is a win-win
for both the prison and the university; fiscally there is a sharing of resources, and there are numerous
\benefits to the students {inside and outside students alike} and correctional staff, who report positive
shifts in prisoner attitude and behaviour (Pollack & Hutchison, 2018). W2B courses require the
university to cover the cost of tuition for the incarcerated students, but because the university does
‘not have to foot the bill for classroom space or physical resources other than the photocopy cost

stronger relationship between the prison and the community and is a unique way for the university to
build institutional partnerships and to invest in a particularly marginalized segment of the population,
which can bolster the pubtic image of both the university and prison.
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